SUPERVISION CONTRACT

Supervisee:

Jenny Rose
Supervisor:

Marie Simmonds

Duration:
1.5 hours on a monthly basis 

Commencement:
Insert date with 6 monthly reviews

Fee:
£70 per session
Venue:


Gable Lodge

Supervisee Responsibilities and Expectations
· To be prepared to make a commitment to enter into a supervisory contract covering the therapeutic work - as discussed in the exploratory session. 

· To prepare for supervision including giving thought to what is needed from that particular session.

· To identify practice/professional development issues with which help is needed. 

· To be willing to share issues and concerns with supervisor, to share thoughts, feelings, fantasies etc.

· To be willing to develop an openness to supervisor’s responses and feedback.

· To monitor tendencies to justify, explain or defend.

· To develop the ability to discriminate what feedback or response is helpful. To question responses that may seem unhelpful or unclear.

· To develop an awareness of integrating the BACP Ethical Framework. 

· To be aware of when specifically personal needs arise through supervision and to be ready to seek personal counselling if necessary – either on a self referring basis or when suggested by the supervisor.

Supervisor Responsibilities and Expectations

· To be prepared to make a commitment to enter into a supervisory contract covering the therapeutic work - as discussed in the exploratory session. 

· To commit to, and work in partnership to develop, the supervisory relationship.

· To offer the ‘core conditions’ of the person-centred approach as the bedrock of that relationship.

· To be sensitive to the balance of power in the supervisory relationship.

· To provide a ‘safe enough’ space for the supervisee to reflect upon the content and process of his/her therapeutic work, also express and explore any personal responses brought up by that work.

· To promote the safety of both the supervisee and the client.

· To be available to explore any professional development issues that may arise, such as accreditation.

· To share experience, information and skills appropriately.

· To value and encourage creativity.

· To challenge practice considered to be unethical, unwise or incompetent, and to work together to find ways forward.

· To offer telephone availability for contact outside the agreed supervisory sessions, when necessary for the purpose of supporting and de-briefing the supervisee.

· To adhere to the BACP Ethical Framework.

· To take regular supervision of supervisory practice and to continue with ongoing professional training and development in this area.

In addition to the above it is agreed that:
· Supervision sessions will be booked well in advance.

· No fee will be charged for appointments cancelled or postponed. It is expected, however, that this would be only for a critical reason and that as much notice as possible would be given, ideally 24 hours.

· The contract drawn will remain flexible to include additions as and when identified in our work together.

· At the time of our work together neither party is currently affected by any formal complaints procedure within BACP or any other professional body. Should this situation change this will be made overt.

· At the time of our work together both parties will remain covered by professional liability insurance.  

Signed........................................................... Supervisee Name
      Dated……………………..

Signed........................................................... Supervisor

       Dated……………………..

MENU OF SUPERVISION
Julie Hewson, in Holloway, E. and Carroll, M., Training Counselling Supervisors 
Appetizer – awakens the jaded palate

Knowing what is available

Experiencing care

Haring from others

Permission to ask for help

Desire to increase learning and professional direction

Starter – sets the scene for a good meal

Personal time

Support

Self-awareness

Confidence-building

Appropriate challenge

A safe place to explore difficult professional issues

Books, articles, resourcing

Sorbet — palate cleanser
Ventilation

A place for the supervisee to say ‘I don’t know’

Permission to ask for what is needed

The start of contracting

Main course — choosing the most nourishing or sustaining item
(Continuation of contracting process)

Assessment/diagnosis of problem or case

Skills-building

Teaching theory

Ethical issues and dilemmas

Counter-transference issues

Case-load review

Treatment planning: what strategies/interventions needed?

Uncovering areas that may have been discounted

Monitoring

Mentoring

Coaching

Addressing self- and client-presentation

Pin-pointing therapy issues to be addressed in the therapeutic relationship

Professional development issues

Validation of intuition and hunches; finding the words and evidence to support them

Understanding parallel process

Discussion of sessional contract for the client in the context of the overall contract

Alternative perspectives on the case or problem for the super​visee

Team-building and workplace issues

Constructing or reworking a philosophy
Dessert — to include cheese board: a sweet or salty complement to the meal
Celebrating good work

Providing inspiration

A forum for discussing existential themes, for example, why am I doing this work?

Constructive criticism and pointers for future development

Enjoyment
Integration of learning with other models

A meta-perspective

Wine list or other drinks: different kinds for each course

Types of communication
Responsivity

Six-category Intervention Analysis (Heron) *
Functional ego-states (Berne)

Five kinds of relationship (Clarkson and Gilbert) **
Coffee – the best ground types, not instant
Review of session

Review of relationship

Creative moves forward

Consolidation

Increase in the professional development direction

Clarification of care to the client

* Six-category Intervention Analysis

Authoritative
1.Informative


2. Confronting


3. Prescriptive
Facilitative
4. Cathartic

5. Catalytic (aiding change in others)


6. Supportive

 
**Five relationships 

Therapeutic alliance

I-Thou relationship

Developmentally needed reparative relationship

The transference relationship

The transpersonal relationship (e.g. issues of compassion or humanity)

SUPERVISION CONTRACT – KATHY

Supervisee:

Name

Supervisor:

Name

Duration:
1.5 hours on a monthly basis 

Commencement:
Insert date with 6 monthly reviews

Fee:
£xx per hour
Venue:


xxx

Supervisee Responsibilities and Expectations
· To be prepared to make a commitment to enter into a supervisory contract covering the therapeutic work - as discussed in the exploratory session. 
· To prepare for supervision including giving thought to what is needed from that particular session.

· To identify practice/professional development issues with which help is needed. 

· To be willing to share issues and concerns with supervisor, to share thoughts, feelings, fantasies etc.

· To be willing to develop an openness to supervisor’s responses and feedback.

· To monitor tendencies to justify, explain or defend.

· To develop the ability to discriminate what feedback or response is helpful. To question responses that may seem unhelpful or unclear.

· To continually develop an awareness of integrating the BACP Ethical Framework. 

· To be aware of the role of monitoring and evaluation of client case work presented in supervision and how (through self-censorship) this may affect the presentation of the work in the sessions.

· To be aware of when specifically personal needs arise through supervision and to be ready to seek personal counselling if necessary – either on a self referring basis or when suggested by the supervisor.

Supervisor Responsibilities and Expectations

· To be prepared to make a commitment to enter into a supervisory contract covering the therapeutic work - as discussed in the exploratory session. 
· To commit to, and work in partnership to develop, the supervisory relationship.

· To offer the ‘core conditions’ of the person-centred approach as the bedrock of that relationship.
· To be sensitive to the balance of power in the supervisory relationship.

· To provide a ‘safe enough’ space for the supervisee to reflect upon the content and process of his/her therapeutic work, also express and explore any personal responses brought up by that work.

· To promote the safety of both the supervisee and the client.

· To be available to explore any professional development issues that may arise, such as accreditation.
· To share experience, information and skills appropriately.

· To value and encourage creativity.

· To challenge practice considered to be unethical, unwise or incompetent, and to work together to find ways forward.

· To offer telephone availability for contact outside the agreed supervisory sessions, when necessary for the purpose of supporting and de-briefing the supervisee.
· To adhere to the BACP Ethical Framework.
· To take regular supervision of supervisory practice and to continue with ongoing professional training and development in this area.

In addition to the above it is agreed that:
· Supervision sessions will be booked well in advance.

· No fee will be charged for appointments cancelled or postponed. It is expected, however, that this would be only for a critical reason and that as much notice as possible would be given, ideally 24 hours.

· The contract drawn will remain flexible to include additions as and when identified in our work together.

· At the time of our work together neither party is currently affected by any formal complaints procedure within BACP or any other professional body. Should this situation change this will be made overt.

· At the time of our work together both parties will remain covered by professional liability insurance.  

Signed........................................................... Supervisee Name
      Dated……………………..

Signed........................................................... Supervisor

       Dated……………………..
Compass: Inskipp and Proctor’s Functional Model (N/F/R)
Map: Hawkins and Shohett’s Process Model (7 ‘eyes’ +1: the transpersonal)

Being an architect, concerned for both safety and structure, working with the supervisee to design a structure which he/she will then be responsible for building.

Being a dancer: staying poised!
Jenny Rose

Christian counseling/PC/psychodynamic



Knows personally the imp. of the ‘safe place’.



The co. room: both sanctuary and challenge



Work (currently?): hospice/homeless

Supervision

The provision of a ‘safe house’

Model

Inskipp & Proctor (N/F/R) – promotes safe growth



Stoltenberg & Delworth

EVALUATION

Hawkins and Shohet, ‘Supervision in the Helping Professions’, 1989.

SUPERVISORY INTERVENTION SKILLS

PRESCRIPTIVE

Giving advice, being directive

e.g. You need to write a report on that.

INFORMATIVE

Instructing, informing
e.g. This is how the card index works

CONFRONTATIVE

Challenging, giving direct feedback

e.g. I notice that when …

CATHARTIC

Releasing tension

e.g. What is it you really want to say to your client?

CATALYTIC

Reflecting, encouraging, self-directing problem solving

e.g. Can you say more about that?

SUPPORTIVE

Approving, confirming, validating
e.g. I understand how you feel

TRAINING IN THE 7 GENERIC TASKS OF SUPERVISION

Michael Carroll in Holloway and Carroll, ‘Training Counselling Supervisors’, 1999.

RELATIONSHIP

Establishing the kind of relationship which will facilitate the learning of the supeervisee

TEACHING

Different forms of formal and informal teaching, e.g. instructing, modelling, coaching, demonstrating, role-play, experiential learning. 

Sensitive to learning styles.

COUNSELLING

Provision of a forum where supervisees can deal with their personal feelings and reactions to work with clients. Not the same as therapy.

CONSULTING

About problem-solving and reviewing all aspects of counselling work, e.g. parallel process, appropriate interventions, the therapeutic relationship.

MONITORING

The ‘gate-keeping’ role to ensure ethical and professional practice.

EVALUATING

Both formal  and informal

ADMINISTRATIVE

Includes awareness of the context in which counselling takes place, e.g. organizational issues. 

ASSESSMENT OF A SUCCESSFUL SESSIONAL OUTCOME

Based on Gilbert and Sills in Holloway and Carroll, ‘Training Counselling Supervisors’ 
3 MAIN ELEMENTS: 

•
effective completion of agreed tasks;

•
the development and maintenance of an effective supervisory relationship;

•
the creation of a safe learning environment including both challenge and support.

1. Specific objectives, explicit and measurable goals were negotiated 
2. Goals were mutually arrived at by supervisor and supervisee.

3. Goals appropriately addressed the supervisee’s concerns, e.g. ethical issues.

4. There was identification and discussion of expectations. 

5. Supervision was structured towards task efficiency.

6. Evaluation was specific, concrete and clear.

7. The session allowed for an honest, open exchange.

8. The supervisor gave suggestions rather than using exclusively Socratic questioning.

9. Both support and evaluation were provided.

10. Feedback was 
* specific and related to therapy goals.

* given in terms of whether interventions either did or did not    


   facilitate therapy objectives (rather than in terms of  right or 

   wrong).

* addressed both the supervisee’s positive and non-facilitative 

       behavours with clients.
11. The supervisee was encouraged to experiment with new techniques to discover   

      his/her own style and develop self-confidence. 

12. The supervisor was actively empathic, genuine, warm, flexible and non-restrictive.
13. The supervisor aimed to manage rather than eliminate tension in supervision in 

       order to help reduce performance anxiety while stimulating motivation to learn.

14. The supervisor dealt directly with supervisee defensiveness.

15. The supervisee benefited from a mix of modalities. eg. didactic presentations, 

       feedback and evaluation etc.

16. Supervision was highly active, providing large amounts of observation, feedback

      and instruction.

17. The supervisor demonstrated a wide range of interpersonal skills.

18. The supervisor showed patience!

TRAINING FOR SUPERVISION EVALUATION 

Gilbert and Sills in Holloway and Carroll, ‘Training Counselling Supervisors’, 1999.
Relationship dimensions: The Supervisor

Communicates respect for differences in values and experiences as well as respect for personal values
Values the independence of supervisees

Respects the supervisee as a person

Uses humour in supervision

Avoids conducting psychotherapy in supervision

Provides consultation in dealing with supervisee’s emotions

Helps supervisee to realize that new skills seem awkward at first

Discloses her own experience as this is directly related to supervisee learning needs
Professional role: The Supervisor

Agrees mutual goals which are negotiated at regular intervals

Monitors sessions

Provides direct training in intervening with clients

Provides direct training in conceptualizing cases

Gives feedback on the supervisee’s therapy style

Balances the facilitation of the supervisee’s understanding with a focus on client dynamics and how to help the client

Focuses on strengths and growth areas instead of concentrating on weaknesses

Helps supervisees assess their own weaknesses

Uses the supervision relationship to demonstrate principles of therapy

Provides conceptual frameworks for understanding client processes

Encourages supervisees to experiment with novel strategies

Provides modelling of relevant skills

MODELS OF SUPERVISION

INSKIPP AND PROCTOR

Normative – managerial: ethics/standards/rules/contracting/boundaries
Formative – educative: practice development/sharing of ideas/counsellor process
Restorative – supportive: laughter/off-loading/‘fluffing up’
STOLTENBERG AND DELWORTH (DEVELOPMENTAL)

1. Dependence; focussed on concrete aspects

2. Fluctuation between dependence and autonomy; uncertain boundaries

3. Increased professional self-confidence & insight; sup. More collegial

4. Master practitioner

HAWKINGS AND SHOHET’S PROCESS MODEL

A.
The therapy session is reported and reflected on in supervision

1. Reflection on the content of the therapy session
2. Exploration of strategies & interventions used

3. Exploration of the therapy process & relationship (inc. beginnings/ endings/

metaphors/NVC. Goal: insight  & U. of the dynamics of the relationship.   

B.
Focus on the therapy process as it is reflected in the supervision process.         

4. Focus on the supervisee’s counter-transference from the session & the client

5. Focus on the here-and-now process as a mirror or parallel of the there-and-then process i.e. what might be paralleled?

6. Focus on the supervisor’s counter-transference – used to provide reflective illumination for the supervisee.

7. Context/environment
8. Transpersonal issues
SUPERVISORY STYLES
Rogerian: non-directive and supervisee centred
Psychoanalytic: concentrated on understanding the unconscious processes of the client or supervisee
Behaviourist: focussed on the behaviour of the client and the counsellor’s  methodology

MICRO-SKILLS CHECKLIST

Based on: Gilbert and Sills in Holloway and Carroll, ‘Training Counselling Supervisors’, 1999.

Inquiry

Listening (silently or with paraverbals)                                        1. 






Socratic questioning

Reflecting                                                                                      2. Professional/engaged




                                                                                                           Managed time keeping

Summarizing/paraphrasing                                                                and boundaries
Expressing empathy

Commenting on discrepancies                                                       3a. Core conditions

                                                                                                             Active listening

Offering feedback (positive)

Offering feedback (constructive/negative)                                    3b. Whose agenda?

                                                                                                             Picking up on process

Noticing process (body signals/choice of words etc)                          Approp. comments  

Naming themes/patterns                                                                 3c. Level of approach
Sharing own experiences

Suggesting venues of exploration (e.g. encouraging imagery)       4. Ethical awareness
Commenting on dynamics (in here or out there)/parallel process
Offering hunches

Making theoretical interpretations                                                   5. Reflective
Highlighting key issues

Suggesting a course of action/recommending/instructing

Supporting/encouraging

Active/passive

Contracting/discussion of needs and expectations

Honest, open exchange/partnership

Offered both support and evaluation

Matched pace

RECORDED ASSIGNMENT
Re. lack of visual input – ref. to IPR.

What can they recall re. their/the client’s body language?

“Although it is not apparent from the recording, I have seen in practice sessions…”

“I get a sense of…”

What did you feel?

Any concerns?

What would you take to supervision?

Self assessment – how critical?/-constructive?/affirming?

CARROLL                            HAWKINS & SHOHET                   PAGE & WOSKET



                                                INTERVENTION  SKILLS             

Relationship                            Prescriptive                                         Contract


Teaching                                 Informative                                          Focus

Counselling                             Confrontative                                      Space

Consulting                               Cathartic                                             Bridge

Monitoring                              Catalytic                                              Review

Evaluating                               Supportive

Administrative                         

EVALUATION

SUPERVISORY INTERVENTION SKILLS




TRAINING IN THE 7 GENERIC TASKS OF SUPERVISION
PRESCRIPTIVE








RELATIONSHIP

Giving advice, being directive, e.g. You need to write a report on that

Establishing the kind of relationship which facilitates learning.

INFORMATIVE








TEACHING

Instructing, informing, e.g. This is how the card system works


Different forms of formal and informal teaching, e.g. instructing, 











modelling, coaching, role-play. Sensitive to learning styles

CONFRONTATIVE








CONSULTING

Challenging, giving direct feedback, e.g. I noticed that when…


About problem-solving and reviewing all aspects of counselling 












work, e.g. parallel process, appropriate interventions

CATHARTIC









COUNSELLING






Releasing tension, e.g. What do you really want to say to your client?

Provision of a forum where supervisees can deal with their personal











feelings and reactions to work with clients. Not therapy!

CATALYTIC









MONITORING

Reflecting, encouraging, problem solving, e.g. Can you say more?


The ‘gate-keeping’ role to ensure ethical and professional practice

SUPPORTIVE








EVALUATING

Approving, confirming, validating, e.g. I understand how you feel.


Both formal and informal











ADMINISTRATIVE












Includes awareness of the context, e.g. organizational issues

Hawkins and Shohet, ‘Supervision in the Helping Professions’, 1989.

Carroll in Holloway and Carroll, Training Counselling Supervisors 

